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Geography Awareness Week

20" to 24" June 201;

Progress in Geography: Keeping Ahead

What is Geography Awareness Week?

Welcome to the Geographical Association’s Geographgreness Week (GAW), which is just one of
our range of free-of-charge Worldwise activities young people that aims to promote engaging
geography in schools. Ska#p://worldwise.geography.orq.d&r full details of the other Worldwise
activities, including thé.ocal Quiz theOnline Quizzeqone for primary and one for secondary) and the
web based/ly Placesgallery. We hope that you enjoy using this year®/&resources, which include
activities that are suitable for young people frigarly Years through to Post 16. Don’t forget thatiy

can use these resources to support geography dithiag the designated week in June, or at anyrothe
time during the year that is more convenient far gad your school.

Where Can Geography Awareness Week Take You?

We hope that examples of students’ work showing #regagement with this year's GAW theme will
be submitted to us here at the GA (please emaiildeir provide relevant school, college or geobyap
department website links taill@geography.org.uk Entries or other feedback from the KS3/4
category can be used in support of your schooksallzinvolvement in Worldwise, with a view to
being invited to take part in the 2012 Worldwisealdnge weekend. This event is a free-of-charge
residential weekend based around providing stirmgaind up to date fieldwork activities for a small
number of Y9-Y11 students (and accompanying teaghlat usually takes place at a Field Studies
Council (FSC) centre somewhere in the UK duringrttemths of April or May.

How Can You Use This Year's Geography Awarenessk/fRasources?

The 2011 GAW materials aim to support young peoplarogressing their knowledge and
understanding of ways in which a range of differ@mintries have progressed over the last 200 years.
The activities draw on the free resources thataadable through th&apminderwebsite
www.gapminder.or@nd they encourage young people to follow therjeys of a number of different
countries (Bangladesh, Brazil, Chile, China, GamB@and and USA) in the development process, by
bringing to life statistics regularly used by gemghers e.g. from the areas of health, economyatiim
education, poverty and culture. The countries sete@arely make it onto the curriculum, but they
nevertheless all have interesting ‘stories’ of pesg to tell. Indeed some of them may increasingly
become the focus of our attention in the future:,daun we predict which countries will be the key
players over the next 10 or 20 years? Where reteliaks have also been made to the GA’s

Different View manifesto for geography. This can be downloadddlirirom the following link:
http://www.geography.org.uk/resources/adifferentwie
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Progress in Geography: HEALTH

The study of any issue that is concerned with Heewtorld works is enriched when a geographical lens
is applied. In fact it is essential to take thipryach if students are to gairperceptive and deep
description of the real worldGeographyseeks explanations about how the world works ahgstus
think about alternative futures; it is ‘Living Geagphy’. Quotation taken from the GA’s manifesto —
see:http://www.geography.org.uk/download/GA_ADV-3_lageography.pdf

(a) Identifying the major health problems of the Wald

Use the Gapminder websitevw.gapminder.orgto look at and identify how patterns of particula
health problems have changed during over last 28@sy You will find full instructions on how to use
this interactive resource http://www.gapminder.org/for-teachers/

Select the Gapminder World tab and when it hastied loading, choose a health problem (by selecting
the ‘health’ option from the drop down list of chateristics from either the horizontal or vertiaaés

of the graph area) and research why the patterrhgwa identified may have occurred. Simply move
the date tab along the sliding scale until you nethe start of the period you are interested intard

click ‘play’.

You may wish to focus on specific countries e.gin@hBangladesh, USA, Chile, Brazil, Poland,
Gambia and/or other countries you have alreadyiestiud geography, and you can do this by ticking
these countries on the list just to the right ef ¢inaph plot area.

Which countries in particular suffer high deattesatrom the following diseases?
(i) Malaria
(i) TB
(iii) HIV
(iv) Diarrhoea
(v) Heart disease

Find appropriate ways to map the areas of the weitll the highest death risk from each of these
diseases and then start to draw together someretgas and conclusions to explain the emerging
patterns on your map.

(b) Looking for possible causes of health problems

Use the following variables to change the axeshergtaphs in the Gapminder World part of the
website to generate maps showing the relationdigpseen

(i) Infant mortality

(i) GDP

(iii) Life expectancy

(iv) Access to sanitation

You may wish to further investigate other factasdach of the countries you used in part (a).
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Take a specific country and draw out patternsehatrge over the last 200 years for each of theeabov
variables. Think of some ‘who?’, ‘what?’, ‘where?;hen?’ and’ why?’ questions relating to the
patterns on the graphs as they roll forward towa.

Use your questions to focus your research intocontry’s patterns so that you can be the expert,
sharing your findings with others in the class.

Your questions and answers could be used to wititenacript for an imaginary interview with the
Health Minister for some of these countries. Vide® interview and play it back to the class andag!
it onto the school geography shared area for otioeuse in their work.

(c) Identifying progress in health

Select one of the variables listed e.g. change¥amt mortality over time and identify which coues
have made the biggest positive changes.

Investigate their health care systems and how ltlagg overcome the problems. The World Health
Organisation (WHO) websitettp://www.who.int/enis useful for this activity.

Write a focused piece of writing which summarides ¢hanging nature of the variable you have chosen
to reflect changing health globally across a ramfgeountries including those listed above.

(d) Some other activity ideas

What are some of the major health issues facindall@ving countries: Chile, Brazil, USA,
Bangladesh, Gambia and China? Use Gapminder taipecgbme statistics and work in a group to
investigate the health issues. Produce a podistrditing the problems and suggesting some
solutions.

Write a report detailing the health problems ofedi#nt countries and make suggestions for
improvements to the WHO explaining how they coutph

Investigate the global spread of AIDs/HIV. How hlas spread of the disease affected different
countries in different ways? Investigate the respasrof the countries you have selected to tackle
the disease.

Water borne diseases such as typhoid, dysentergtaoidra kill many children each year. Using
Gapminder investigate the links between child deatid sanitation. Use the water aid website
www.wateraid.orgo study how different areas of the world are @ieg up their water supply and
saving children’s lives.

4000 children globally die every day from diarrh@aased by dirty water and poor sanitation.
Read about world toilet day which was on 19 Noven@4.0 (see the below website link). Watch,
rate and share the world toilet day videos on Yda€Tiom this website link. Work out your own
water use and use activities from the websiteiserawareness within school about the issues
around sanitation affecting young people globally.
http://www.wateraid.org/uk/get_involved/world_tdilelay/default.asp?gclid=CKPe7v6L9qcCFQ
EY4QodHUhIaA
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Progress in Geography: ECONOMY

(a) Health, wealth, happiness and the role of economactivities

This apparently simple diagram suggests linkagesdsn how healthy, wealthy and happy we are. But
is it that simple?
HAPPY

WEALTHY HEALTHY

How does one effect the other two, and is the etitone way?

Does the diagram apply to societies and countsesuch as it does to individuals?

Should ‘progress’ be defined by improvements iritake, or are there other indicators of progredset
taken into account - should we have a square or avexagon?

There is much here to discuss!

These big questions enable young people to thinkitaihemselves and their place in the world.

‘“We want students to realise that geography carabeut them’, growing up in the world, and we want
teachers to build on this idea. We should try ttzliayoung people’s interest, but also find ways to
challenge and excite them with content that mighibé&yond their immediate horizoQuotation from

the GA's manifesto - sd#tp://www.geography.org.uk/download/GA_ADV-

4 _geographyandyoungpeople.pdf

(b) What factors affect how different countries progres economically?

History and statistics suggest we are all progngsisi similar directions but some countries gotteth
sooner than others. Will all countries finish ughet same level of development or will some alwag's
out ahead by being first into new fields of endeaytike space exploration or green technologies@ A
all this is taking place against an ever changiackround.

The below list suggests some of the factors that aff@ct how countries progress in the future:
- Climate change
- Food shortages
- Depletion of resources
- Rising sea levels
- Political instability
- Pollution and destruction of ecosystems
- and there may be others....can you think of anyefhor
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() The Gapminder websiteww.gapminder.orgvill help you to explore how countries have
progressed in these areas. Take time to make whiufiasiliar with the Gapminder World part of
the site and especially the graphics showing épectancy’ plotted against ‘GNP per head'.

(i) Select two counties from the following list: Chirazil, USA, Bangladesh, Gambia and China.
(iif) Compare their progress using the Gapmindapbs.

(iv) Seek some possible explanations for any unusaalres illustrated by the graph using other
sections of Gapminder e.g. the data and downlogctitbss as well as other websites.

(v) Are any of the factors listed above contributinglte differing rates of progress between these
countries?
(c) Where are we going?

Many of the world’s healthiest and wealthiest coiestowe their early progress to agricultural expor
(e.g. wheat), raw materials (e.g. coal and iron orananufactured goods (e.g. textiles).

What will the newly emerging countries of the'2Entury produce - perhaps cheap clothing and
consumer goods....can you think of any others?

And what about the world's leading economies? Wiilhbe needed in 50 or a hundred year's time?
A quick look at one day's newspaper headlines gigesome ideas:

Asda plans 168 new stores

Petrol reaches £6 per gallon

- Toyota plans sales of 10 million hybrid vehicles

- Sales of photo voltaic panels rocket

- Wheat prices soar after droughts in Russia

- Polar ice sheets melting faster than previouslydhod

Can you find other headlines which hint at the kihavorld we are 'progressing’ towards?

What progress may be made in the future that welhmeach point on the triangle above is
satisfied in the right proportions for people ie tHK?

Use the following website to be part of the Goveentproject to measure happiness and find out
more about the relationships between wealth, heaithhappiness:
http://www.youngminds.org.uk/mailshot-news/govermtiaunches-project-to-measure-happiness
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Progress in Geography: CLIMATE

How much do we really know about climate trendsuatbthe world?

Which country’s CO? emissions have risen/fallenfstest/slowest since 18207?

Whose consumption of coal has changed the most?

Does China or the USA emit the most CO? and howthig change in the future?
Many of these trends are part and parcel of ‘imiigirogress’, but what about ‘geographical
progress’?... Is progress just about material agweaknt?... or is it about knowledge and experientes
the individual?

The tasks in this section explore the concept dfirlg Geography’ which isconcerned with perceptive
and deep description of the real world. It seekdamations about how the world works and helps us
think about alternative futuresQuotation from the GA’s manifesto — see:
http://www.geography.org.uk/download/GA_ADV-3_ligigeography.pdf

Note
For each of the activities below the following gexiéasks can be completed as a starter or plenary:
- By selecting the ‘play’ button at the bottom lefitloe graph window the spheres for each

country move across the plot area, with some nallyeplummeting off the bottom or shooting
off the top.
Try changing the view:
- change the graph type from ‘log’ to ‘line’ (seettom right hand corner of the graph window)
- change the data representation from a ‘graph’‘tnap’ (see top bar above the graph)
Investigate the changes in/paths of the seventseleountries to track: Bangladesh, Brazil,
Chile, China, Gambia, Poland and USA

(a) CO2? emissions activity

Use the Gapminder website to investigate the ygarelar ‘progress’ in the seven selected countries i
terms of CO?2 emissions plotted against GDP betvi®&20 and 2006 (included below is a ‘saved’
Gapminder link that will demonstrate this graphic).

http://www.gapminder.org/world/#$majorMode=chart$is=t;ly=2003:Ib=f:il=t;fs=11;al=21;stl=t;st=t;
nsl=t;se=t$wst;tts=C$ts;sp=6;ti=2006$zpv;v=0$inenxid=XCOORDS;iid=phAwcNAVuyj1jiMAKm
qliMg;by=ind$inc y:mmid=YCOORDS:iid=phAwcNAVuyjlgkblJEXOGag:by=ind$inc s:uniValue
=8.21:iid=phAwWcNAVUYjINHPC9MyZ9SQ;by=ind$inc_c;uniMie=255;qid=CATIDO;iid=pyj6tScZq
mMEfbZyl0qjbiRQ;by=agrp$map x;scale=log;dataMin=2%taMax=76977$map_vy;scale=lin;dataMin=-
1.2196;dataMax=263%map_s;sma=58;smi=1$cd;bd=0%$id8s#)02006anaH;i29 d002006b0aF:i43 10
02006aCaN:;i44 t002006,,,,;:i80 t002006,,,,;i239 60K, ,,;:modified=6

Look at the ‘progress’ patterns more closely ansiaar the following questions:
() Do all LEDC countries stay at the bottom of thepiya
(i) Which countries go off the top and bottom of thepy? When? Why?

“An average American causes 4 times more CO2-eamsghan a person in China. However, due to its
large population, China emits a lot of CO2 in totaWhat does this tell you about development?
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Also seehttp://www.worldmapper.org/images/largepng/299.forga map that uses a different
approach to show the distribution of greenhouseegassions.

(b) Coal consumption with big differences

Use the Gapminder website to investigate the ygayelar ‘progress’ in the seven selected countries i
terms of coal consumption plotted against GDP betwi820 and 2006 (link below).

http://www.gapminder.org/world/#$majorMode=chart$is=t;ly=2003;Ib=f;il=t;fs=11;al=75;stl=t;st=f;
nsl=t;se=t$wst;tts=C$ts;sp=5.59290322580644:ti=$8p0;v=0%inc_x;mmid=XCOORDS;iid=phAwc
NAVuyj1jiMAKkmqgliMg;by=ind$inc_y;:mmid=YCOORDS:iid=pAwcNAVuyj1lgkNuUEXOGag;by=in
d$inc_s;uniValue=8.21:iid=phAwcNAVuyj0TAIJeCEzcGQ@:nd$inc c;uniValue=255;gid=CATIDO;
by=grp$map_ x;scale=log;dataMin=241;dataMax=66740&$my;scale=lin;dataMin=-
5.2807;dataMax=135%$map_s;sma=49;smi=2.65%cd;bdde3simodified=91
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(i) Carry out further research into the stories belteddata:
What is the story of peoples’ development?
What is it like to live in one MEDC and one LED®in the highlighted seven countries?
Compare the graph data with the Worldmapper mapsvéaand below). Where are the seven
selected countries on these maps?
What does ‘progress’ (or development) mean to peliyhg in one of the selected countries?

(i) Look at why so many of the Middle Eastern and Aaaliountries end up so high on the graph...
- Why is this?
- What does this tell us about the rate of theuettgopment?
- Why is there an ‘explosion’ of new countries app&apn the graph in the 1860-1890 period
and again around the 1950s?

(i) “The United States, Kazakhstan, South Afrazad Australia are the biggest consumers of caal pe
person... two countries, the USA and China, accoamé® percent of the world’s total coal
consumption”. Yet on the graph there are many dgey countries ‘ahead’ of them — what does this
tell you about development?

Also seehttp://www.worldmapper.org/images/largepng/113.forga map showing coal powered
electricity generation.
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Progress in Geography: EDUCATION

Around 100 million children are out of school todaypund the globe. (2004)
EFA Global Monitoring Report 2005 - The Report @lance

The following activities are designed to exploreieation opportunities globally, inequalities of
opportunity and the progress that is being magekhieve the aim that by 2015 every child, no matter
where they live, will have access to an education.

(a) Introduction and context

This first activity can be done with all Key stagssow your students the image of the boy in the
photograph — see below:

Source and further activitiebttp://www.geography.org.uk/download/GA ADVThisB@bkubbish.pdf

Give your students some quiet thinking time, arhthsk them to discuss their personal respongeto t
image. What would they say to the boy if they miethWhat would they ask? What can they work out
about him and his life from the evidence in thetpgoaph? One thing we might ask him is whether he
can read the magazine he is looking at and if les ¢go school. What other questions about his future
might we ask him?

They may take it for granted that he can read. Hewan 2004 there were 781 million people in the

world who can't read (they are illiterate). 770 lioih lived in low income countries. Two thirds were
women.
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There are lots of big questions for students toktlaibout and discuss. Why are so many people in the
world lacking the ability to read? Why are thererenomen than men who can’t read? Where in the
world do most people live who can’t read? What migthe causes of their lack of education? Why
might having a better education be important fdividuals and the country they live in? What can be
done about it?

‘Geography can engage young people’s fundamenta&sity and questions. Enquiry and investigation
lie at the heart of geographical thinkinqQuotation from the GA’s manifesto — see:
http://www.geography.org.uk/download/GA ADV-5 intigatingandexploring.pdf

Comic Relief focus 2011 — girls’ education

In 2000, leaders from around the world made a erthiat by 2015 every child, no matter where they
live, will have access to an education. A lot hasrbachieved since 2000, however, 72 million caiidr
still don’'t have the opportunity to go to scho@nd an education is the single most important ttoey
need to overcome a life of poverty. An extra £8dmla year is needed worldwide to achieve Eduaatio
for All by 2015. This year Comic Relief, which iaf of the UK coalition of the Global Campaign for
Education, will focus on girls’ education becauseley say ‘More girls miss out on education than
boys and that's just not fair!’ Less than 80 petroémirls enrol in primary school worldwide. In Bu
Saharan Africa, less than 66 percent attend. Esxena year that a girl gets in school has a grepact
on her future, helping her to earn more (and espaperty), keeping her safe from HIV/AIDS infection
and reducing the risk that her child will die iriancy.
http://www.comicrelief.com/about-us/initiatives-veepport

http://www.efareport.unesco.org/ (2007)

Resources from Send My Friend to School

Perhaps you would like to find out more about tlen@ Relief work through the ‘Send my friend to
school’ websitehttp://www.sendmyfriend.orglt is part of a campaign to help the millionscofldren
around the world who are currently missing out daaation. You can download stories from the
website of children who are missing out on educatihildren who have been helped to go to school
and children in poorly resourced schodigp://www.sendmyfriend.org/teach/case-studiAsschools
pack is available from March 2011 with everythirauyneed to take part in Send My Sister to School:
DVD, posters, stickers and Teacher's Guidi://www.sendmyfriend.org/take-action/order-sdseo

pack

(b) Investigating inequalities and Progress in Educatio

e are going to explore the world to see who getstwhd where, investigate which countries are
making progress and research some of their stdrigs.activity is suitable for Key stages 3-5.

Using Gapminder your students will be able to esgleal world patterns and make assessments about
challenges for progress in the future, focusinghenfollowing countries: Chile, Brazil, USA, Polagnd
Bangladesh, Gambia and China.

Assign your students several objectives based img tise Gapminder data:
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() Students can explore and change the educatiorodate X axis and keep the Y axis as Income per
Person.

(i) Groups can be allocated one (or two) developnmedicator(s) from the following list and then be
asked to describe changes in that developmentatatiover time for the seven named countries:

- Gender Equality

- Literacy Rates

- School Enrolment

- Schooling costs

- Mean years in school

(i) They can compare what their development indicdtons about each of the named countries
(which are at various stages of development) oysarend of time.

(iv) Each group can be asked to give a short presemtatithe rest of the class on their findings
regarding global distribution of educational oppaities, relative comparisons and changes over. time

(v) They can all compare progress between countriesvihth individual countries. What have they
learnt? What have they found that is surprising®k¥fare the countries with the least educational
opportunities? Which countries are making most mesf? What do they think might be the causes of
the differences they have observed? What strategid¢isey think might need to be employed to tackle
some of the issues? They can observe and intdrptieforward progress and regression, gaps in
progress and overall trends and links with speaifeasures of progress being used.

However, the statistics for an entire country nee#ithe whole story. What more can we find out?

China: It seems as much as 77 per cent of China’s edurchtiaing went to cities in 2002, while rural
areas, with 60 per cent of China's total populatieneived just 23 per cent of the funds. Sourt¢en&
Daily (March 2005). On average, labourers in raralas can expect to receive 3 years less schooling
than their equivalents in urban regions. Literaaigs are roughly 10.5 percent less outside thetaty

in it, and the proportion of residents with an eatiom above high school in is often no greater ®&n
percent. Sourcettp://www.r4e.org/education/China/education_in nebintm

Gambia: There is free and compulsory primary education am@Bia, but still not everyone attends. A
lack of resources and not enough teachers malseditficult. Girls make up about 40 percent of
primary school students, though the figure is mlogver in rural areas where cultural factors and
poverty prevent parents from sending girls to sth®ource:

http://en.wikipedia.org/wiki/Education in the Gambi

Extension tasks:Students can research other sources of data thlatrexhe real lives behind the data.
Perhaps finding stories told or written by firsndaobservers for a chosen country, exploring ugrah
rural differences, looking at websites that showdhs work of organisations that support education
globally and offer suggestions for progress infttiare.
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Progress in Geography: POVERTY

Poverty is the lack of basic human needs, such as cledfresh water, nutrition, health care,
education, clothing and shelter, because of thailihato afford them. This is also referred to as
absolute poverty atdestitution. Relative poverty is the condition of having fewesources or less
income than others within a society or countrycampared to worldwide averages. About 1.7 billion
people live in absolute poverty in the world.

‘Geography deepens understanding: many contempataailenges — climate change, food security,
energy choices — cannot be understood without grggdical perspectiveWhy are there such global
differenceshe moral concern for teachers of geography iseip lyoung people develop the ability to
think critically: to make worthwhile distinctionand detect inadequacies in evidence and argument’.
Quotation the GA’s manifestbitp://www.geography.org.uk/download/GA_ADVBookI&tEL.pdf

(a) Aid organisations

Many aid organisations are working to try and ezat#i destitution in the world. They have a belhet
‘everyone has a right to a life worth living andtie basic things that make one possible’ (Oxfam).
Choose an aid organisation that you know and thisit website to find out what sort of work they tido
try to achieve their aims:

Oxfam http://www.oxfam.org.uk/oxfam in action/what we wbhywedoit.html
World Vision http://www.worldvision.org.uk/server.php?show=ndv.1
Comic Relief http://www.comicrelief.com/about-us

Save the Children http://www.savethechildren.org.uk/en/what-we-do.htm

What activities are the same in each organisation?

Do any of them provide a different approach to liagkthe problems?

Are any of these organisations working with yourcea or in your community?

Can you arrange for a speaker from one of thesen@ations to come and tell you what they do?

(b) Government aid

Another way to help people who are suffering frooverty is forgovernmentsto provide aidusually

in the form of money) to countries that have pattc problems in providing a reasonable standard of

living for their people.

- Use the Gapminder websitevw.gapminder.ordo find out which are the twenty (20) poorest
countries in the world (in US$ per capita). Youwlcbuse either the graphs or the data section for
this task.

Compare this list to one that you can generat&980. Has the list changed in the past 60 years?
Which countries have disappeared from the list?icWbnes have appeared? Can you think of any
reasons for this? Which countries have been ohghir the past 60 years?

In February 2011 the British government announbetlit would be withdrawing its funding for aid to
the 16 countries listed below:

Which continents do they belong to?

Mark these countries onto a map of the world.

13 Geography Awareness Week 2011



Country Continent Country Continent
Angola Moldova

Bosnic Russii

Burundi Niger

Cameroon Serbia

Cambodia Vietnam

China Lesotho

Gambia Kosovo

Indonesii Irag

Use Gapminder to see if any of these countriegnatee 20 poorest countries group you have already
identified:
(i) Compare income per person (GDP per capita) agaidseceived (per person).
Which 5 countries receive most aid per person?y@oknow where all these countries are? If not,
look them up in an atlas!)
(i) Compare income per person (GDP per capita) agaitdseceived (total)Jse the log scale for
the aid received axisAre the 5 countries that receive most aid in tdted, same as above? If not,
why do you think this might be the case?

(c) Poverty poetry
Here is a poem that has been written about poveétuld all these descriptions of poverty be solbgd
giving money? What other aspects of aid agenc@g would be effective in helping the people irsthi
poem?

Poverty-|

Lot of hunger and having no food is poverty,

Not having spare cloth to take bath is poverty,

Needing a shelter but not having one is poverty,

Child's sick but cannot buy treatment, is poverty,

Fainting child dreaming a mouthful of rice is payer

Searching warmth in cold flesh in winter nightsp@verty,

Sitting with umbrella on wetting bed in showerinight, is poverty,

Thoughtful mother, two mouthful of rice and thrdgldren, is poverty,

An ill, deserted mother selling her child wishingvill survive, is poverty.

A defeated and desponded mother poisoning anddkilier child is poverty,

Copyright ©®2008, Palas Kumar Ray. All rights resst.

(d) ‘Why Aid Doesn’t Work’

There are some groups of people who think thatla@bsn't help people who are suffering from extreme
poverty. This article was written by an econorms2005, explaining why he thinks just giving money
to countries is not the best way of helping thékead the article and then explain his argument.

What are his suggestions to help the poorest desrgrovide a better standard of living for their
peoplehttp://news.bbc.co.uk/1/hi/sci/tech/4209956.stm
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Progress in Geography: CULTURE

The term ‘culture’ means different things to diffat people. Most definitions describe it as aaiert
way of life of a group of people in a particulacety, but culture is complex having many different
aspects e.g. music, traditions, architecture, imliganguage, history, art, attitudes and behaviou
These groups often have interesting and distinotygghies. The following activities are designed t
take a brief look at the concept of cultural idgnéind then see how UNESCO identifies cultural
diversity as a key component of development. Tlaeseities are also designed to encourage young
people to ‘thing geographically’An essential educational outcome of learning gephyas to be able
to apply knowledge and conceptual understandingeto settings: that is, to ‘think geographically’
about the changing worldQuotation from the GA’s manifesto — see:
http://www.geography.org.uk/download/GA_ADV-2_thinggeographically.pdf

Sourcehttp://www.geography.org.uk/download/GA_ADVBookI&tEL.pdf page 14

(a) Cambridge street scene

This first activity can be done with all key stagB8how your students the above street scene from
Cambridge in the UK. Give your students some dghieking time, and then ask them to discuss their
personal response to the images. How many differeups (or cultural identities) are there in this
picture? How are the different identities linkezbgraphical to each other? What are the potential
conflicts, especially between ‘sub-cultures’ andeotcultures? How can the landscape also have a
cultural identity?
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(b) The role of culture in the process of development

A bigger question about culture however, is ite rhd importance in the process of development.
There is no set pathway for the development ofcéesg and no single model on which development
strategies should be based. The United Nationsdidun; Scientific and Cultural Organisation
(UNESCO) have stressed the connection betweenrewdhd development. They suggest that cultural
diversity is a key driver for promoting sustainaatel holistic development strategies. Cultural
emphasises the energetic interactions betweernresénd sensitivity to cultural contexts.
http://portal.unesco.org/culture/en/ev.php-

URL_1D=34603&URL_DO=DO_TOPIC&URL SECTION=201.html

In 1996 a report of the World Commission on Cultanel DevelopmentQur Creative Diversity)

made the case for placing culture at the centaewélopment thinking, since culture is preciseby th
medium through which individuals express theirigptb fulfil themselves and is therefore an int&gr
part of development. Culture is also a major fagtbuencing how governance and human rights are
interpreted and put into practice by different coies.

Where, however is the evidence for this? A good teayy and explore proxy indicators for
development might be to look at the ‘society’ setrf the Gapminder website
www.gapminder.org/world and an example of a democracy score is shovwawbeDther indicators
could include murder and corruption!

There are a whole range of activity ideas, manylath are included on the website. Ideally you
should focus on a limited range of countries, €lgle, Brazil, USA, Poland, Bangladesh, Gambia and
China.

Key things to look at are different indicators éoitural development and then to describe patterns,

trends and anomalies (this can really help withmexs&ills, especially at GCSE).

Also look at how for selected countries, thesea#mge over time.

For countries such as China it is possible to exptiifferences between regions for some
indicators - navigate to the ‘Labs’ tab on the Gaytar website and find the page there.
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Each group can give a short presentation to theofdke class about their findings regarding
global distribution of educational opportunitieslative comparisons and changes over time.
- Progress can be compared between countries anith witlividual countries.

- What have they learnt? What have they found thstiiprising?

- Where are the countries with the least educatiopportunities?

- Which countries are making most progress?

- What do they think might be the causes of the dfiees observed?

- What strategies do they think might need to be eywal to tackle some of the issues?

"Geography is quintessentially a ‘discovery subje¢tjuotation from the GA’s manifesto — see:
http://www.geography.org.uk/download/GA ADV-5 intigatingandexploring.pdf

Finally consideration can be given to the ways Imclv culture may be used to encourage tourism.
Cultural inertest and diversity can act as an ingrarcomponent of development to increase the
wealth of an area or country. Have a look atirtineges below. Why do they tell you about
culture? Get the students to contrast these tvagés, which are both strongly linked to tourism
and cultural identity. To what extend can cultoreg both positive and negative benefits to an
area?

Both image sources (c) David Holmes
http://www.flickr.com/photos/geography southwedg5&2157624382863496/
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